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Teachers of students with mild exceptional needs are expected to have a broad and comprehensive 
understanding of the knowledge and skills students need to become effective readers, and to use that 
knowledge to support the reading development of students with mild exceptional needs.  This requires 
the ability to identify, comprehend, analyze, synthesize, and evaluate the basic principles, fundamental 
concepts, and essential content defined in these standards, and to apply that knowledge to the tasks of 
planning and delivering effective instruction and assessment. 
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Standard 1: Foundations of Scientifically Based Reading Instruction 

Teachers of students with mild exceptional needs have a broad and comprehensive understanding of foundations 

of reading development and effective reading instruction grounded in scientifically based reading research 

(SBRR). 

Standard 2: Components of Scientifically Based Reading Instruction 

Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the major 
components of reading development and demonstrate the ability to provide assessment, instruction, intervention, 

extension, and ongoing progress monitoring in reading.  
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Standard 1: Foundations of Scientifically Based Reading Instruction 

Teachers of students with mild exceptional needs have a broad and comprehensive understanding 

of foundations of reading development and effective reading instruction grounded in scientifically 

based reading research (SBRR), including: 

1.1 foundations of language acquisition and literacy development, including cognitive, linguistic, cultural, 

social, and motivational factors that affect language acquisition and literacy development; and major 
components of reading development, including phonemic awareness, phonics, fluency, vocabulary, and 

text comprehension 

1.2 principles of scientifically based and evidence-based reading instruction and intervention, such as 
applying data-based decision making, setting individual student learning goals, and using instruction 

grounded in scientifically based reading research (SBRR) 

1.3 essential components of effective reading instruction, including explicit explanation, teacher modeling, 

guided practice, and independent practice, and the ability to plan and implement reading instruction that 
incorporates these components 

1.4 the ability to select, administer, and interpret the results of reading assessments for various instructional 

purposes, such as screening, diagnosis, and IEP development 

1.5 knowledge of and the ability to use instructional practices, approaches, and methods for eliciting 

students' engagement in and motivation for reading 
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Standard 2: Components of Scientifically Based Reading Instruction 

Teachers of students with mild exceptional needs have a broad and comprehensive understanding 

of the major components of reading development and demonstrate the ability to provide 

assessment, instruction, intervention, extension, and ongoing progress monitoring in reading, 
including: 

2.1 knowledge of key concepts and scientifically based reading research (SBRR) in phonemic awareness, 
such as the critical role of phonemic awareness in learning to read an alphabetic language; the distinction 

between phonological awareness (i.e., the awareness that oral language is composed of smaller units, 

such as spoken words and syllables) and phonemic awareness (i.e., a specific type of phonological 
awareness involving the ability to distinguish the separate phonemes in spoken words); and knowledge of 

the continuum of phonological- and phonemic-awareness skills development 

2.2 the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, 

instruction, intervention, extension, and ongoing progress monitoring in phonemic awareness 

2.3 knowledge of key concepts and scientifically based reading research in phonics, such as the role of 

phonics in developing accurate decoding and automaticity in word recognition; the importance of 

sequencing phonics instruction according to the increasing complexity of linguistic units; the reciprocity 
between decoding and encoding; and the continuum of phonics skills 

2.4 the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, 
instruction, intervention, extension, and ongoing progress monitoring in phonics 

2.5 knowledge of key concepts and scientifically based reading research in reading fluency, such as the role 

of automaticity in reading fluency and comprehension; key indicators of fluency (i.e., accuracy, rate, and 
prosody); the importance of providing explicit instruction in fluency; distinctions between oral and silent 

reading fluency; and the importance of using strategies that ensure accountability for comprehension 
when promoting silent reading fluency 

2.6 the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, 
instruction, intervention, extension, and ongoing progress monitoring in fluency 

2.7 knowledge of key concepts and scientifically based reading research in the development of vocabulary 

and academic language (i.e., the language used in books, tests, and other formal writing), such as the 
correlation between vocabulary knowledge and academic achievement; the essential role of wide and 

varied reading in the development of vocabulary knowledge; different levels of vocabulary knowledge; 
different tiers of vocabulary words; and the importance of early, robust, and explicit language and 

content experiences to promote young children's development of vocabulary and academic language 

2.8 the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, 
instruction, intervention, extension, and ongoing progress monitoring in vocabulary and academic 

language 

2.9 knowledge of key concepts and scientifically based reading research in the comprehension and analysis 

of informational, persuasive, and literary texts, such as levels of reading comprehension as applied to 

these texts; comprehension strategies; critical reading; text-based and non-text-based factors that affect 
reading comprehension; genres, text structures, characteristics, and graphic, textual, and organizational 

features of informational and persuasive texts; and genres, key elements, and characteristics of literary 
texts 

2.10 the ability to provide SBRR-based, evidence-based, and developmentally appropriate assessment, 
instruction, intervention, extension, and ongoing progress monitoring in the comprehension and analysis 

of informational, persuasive, and literary texts, including response to literature 
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Indiana Educator 

Standards for Exceptional 
Needs—Mild Intervention: 

Reading Instruction 

Indiana 

Academic 
Standards for 

English/ 
Language Arts 

Indiana's Core 

Standards for 
English/ 

Language Arts 

Common Core State Standards for 

English Language Arts & Literacy in 
History/Social Studies, Science, and 

Technical Subjects 

IRA Standards 

for Reading 
Professionals—

Revised 2010 

ISTE 

National 
Educational 

Technology 
Standards 

Standard 1: Foundations of 

Scientifically Based 
Reading Instruction 

Teachers of students with mild 

exceptional needs have a 
broad and comprehensive 

understanding of foundations 
of reading development and 

effective reading instruction 

grounded in scientifically based 
reading research (SBRR). 

   1.1; 1.3; 2.1–2.3; 

3.1–3.4; 4.1–4.2; 
5.1–5.4 

1a–1d; 2a–2d; 

3a; 3d; 4b; 5a 

Standard 2: Components of 

Scientifically Based 
Reading Instruction 

Teachers of students with mild 
exceptional needs have a 

broad and comprehensive 

understanding of the major 
components of reading 

development and demonstrate 
the ability to provide 

assessment, instruction, 
intervention, extension, and 

ongoing progress monitoring in 

reading. 

K–12 Standards 

1–3 

K–12 Standards 

1–3 

RF K.1–K.4; 1.1–1.4; 2.1–2.4; 3.1–3.4;  

4.1–4.4; 5.1–5.4 

RL K.1–K.10; 1.1–1.10; 2.1–2.10;  

3.1–3.10; 4.1–4.10; 5.1–5.10; 6.1–6.10; 
7.1–7.10; 8.1–8.10; 9–10.1–9–10.10;  

11–12.1–11–12.10 

RI K.1–K.10; 1.1–1.10; 2.1–2.10;  
3.1–3.10; 4.1–4.10; 5.1–5.10; 6.1–6.10; 

7.1–7.10; 8.1–8.10; 9–10.1–10;  
11–12.1–10 

L K.4–K.6; 1.4–1.6; 2.3–2.6; 3.3–3.6; 
4.3–4.6; 5.3–5.6; 6.3–6.6; 7.3–7.6;  

8.3–8.6; 9–10.3–6; 11–12.3–6 

RH 6–8.1–10; 9–10.1–10; 11–12.1–10 

RST 6–8.1–10; 9–10.1–10; 11–12.1–10 

1.1; 1.3; 2.1–2.2; 

3.2–3.3 

1a–1d; 2a–2d; 

3a; 3d; 4b; 5a 

 


